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Statement of release 

 
As an internationally recognised, university qualified, and registered coach and gifted education consultant, I am duly trained and 
experienced in providing advice and writing detailed reports related to high-ability children and their potential. I am a Fellow of the Institute 
of Coaching (part of McLean Hospital, affiliated with Harvard Medical School), an Associate Certified Coach (ICF) and a Certified Genius 
Coach (USA). I abide by the International Coaching Federation’s (ICF) Philosophy, Definition of Coaching, Pledge of Ethics, and Standards 
of Conduct for Professional Coaches. 
 
Advice and statements contained within this document are based on current international best practice for high intellectual ability, 
professional experience, training, and with the assistance of supporting entities such as the research and findings of UNSW’s Gifted 
Education Research, Resource, and Information Centre (GERRIC), the US National Association for Gifted Children (NAGC), and ongoing 
research in provisions for high-ability children.  
 
As a coach, my focus is on the higher art of personal development and maximisation of capacity, and not just the minimal educational 
curriculum requirements, as they are not necessarily the same thing.  
 
My insights are based on whatever material is available to me at the time. I can only add value to decisions that are made by consultation 
with me. I cannot effectively manage learning environments that are controlled by others and not fully disclosed to me; or disclosed with 
too little time to make any effective contribution.  
 
The school teaching staff is responsible for implementing the national curriculum on a day-to-day basis, as well as the learning environment 
applied by the school. This document only relates to the issues presented by the specific requests of the client in regard to the individual.  
 
The named family and named school are free to reproduce this document for internal use only. Any other individual or organisation may 
not reproduce or otherwise use this document, in part or whole, without the prior written consent of the author, Alan D. Thompson.  
 
 
 
 
Alan D. Thompson 
hello@LifeArchitect.com.au  
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Context 
The child has tested as having a high intellectual ability, where their mental age is far above their chronological age. It is appropriate to 
consider and implement various acceleration options, including (but not limited to) subject acceleration and year level acceleration. 
 

Scope 
This document only relates to the description of the action above. This document does not address the other day-to-day practices of the 
school or other learning environments. This document includes a limited overview of acceleration options available. The school is 
responsible for considering and deciding on an appropriate option within their context. 
 

Consultation 
Consultation was conducted through in-person interview (with the child and family), in-person coaching (with the child and family), using 
written reports from external psychometric assessments, and other methods. 
 

Execution 
It is the school’s responsibility to develop and design a strategy for applying the recommendations. This includes, but is not limited to, the 
student being prepared, the receiving teacher and the receiving class having adequate preparation, assigning of one or more “buddies” or 
peers in the new classroom, and ongoing monitoring following acceleration. 
 

Conclusion 
If my recommendations are accepted and the school implements international best practice for students in this intellectual range, it is 
reasonable to expect that these acceleration options will be highly beneficial to the child, their teachers, their peers, their family, and their 
school.  
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Background on ability 
This visual model was developed by Alan D. Thompson at Flinders University (as part of the Masters of Education in Gifted Education), and 
is based on the work of Professor Steven Pfeiffer at Florida State University. Individuals in this model are said to have high intellectual 
ability if they belong to just one triangle (it is not necessary to belong to more than one), and appropriate provisions are outlined for each.  

 

Identified through:
- General intelligence test (g), or;
- Multiple intelligences, or;
- Neuroanatomical.

Recommended program:
- Highly accelerated, and/or;
- Academically advanced.

Identified through:
- Performance in classroom, or;
- Performance on academic tasks.

Recommended program:
- Highly enriched, and/or;
- Academically challenging.

Identified through:
- Teachers, coaches, and others.

Recommended program:
- Motivating, and/or;
- Compensatory interventions.

High 
intelligence

Outstanding
accomplishments

High potential 
To excel

Source: Pfeiffer, S. I. (2015). Essentials of gifted assessment. 

The Tripartite Model of Giftedness
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Background on intelligence 

 

 
 
  



 

 
Ada Lovelace (DOB: 1/Feb/2010), Prepared by Alan D. Thompson in February 2020, LifeArchitect.com.au     

SAMPLE ONLY - 6 
IQ testing and interpretation 
Child name Ada Lovelace 
IQ instrument Wechsler Intelligence Scale for Children, Fifth Edition: Australian and New Zealand Standardised 

Edition (WISC-V A&NZ). 
Percentile rank 98th (based on FSIQ 130, in the top 2%, see chart on previous page) 
Mental age calculation 10.0 x 130 / 100 = 13 years and 0 months old in February 2020 
Basis of calculation Chronological age in years x IQ score / 100 
 

Family attitude to acceleration 
Child Positive 
Parents Positive 
 

Age and grade detail 
 Term 1, 2019 Term 1, 2020 Term 1, 2021 Term 1, 2022 Term 1, 2023 
Chronological grade Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 
Actual mental age 11 years, 8 months 13 years, 0 months 14 years, 3 months 15 years, 7 months 16 years, 10 months 
Indicative grade Grade 6 Grade 8 Grade 9 Grade 10 Grade 11 
Recommended grade* Grade 5 Grade 6 Grade 7 TBD TBD 
 Term 1, 2019 Term 1, 2020 Term 1, 2021 Term 1, 2022 Term 1, 2023 
 

Recommended acceleration options 
Immediate option: 2020* A. Single year level acceleration to Grade 6. 

 
 

 
* While all students with an IQ at the 98th percentile or above need classwork that is at least 2 years beyond the work typically given to 
their age-mates (Assouline, 2005), this recommendation is prepared with Professor Miraca Gross’ approach to acceleration being in a 
timely fashion and with due care: “festina lente” (hasten slowly). 
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Benefits overview 

• Overwhelming research evidence that appropriate acceleration of gifted students who are socially and emotionally ready usually 
has highly advantageous outcomes (Australian Senate Committee inquiry, 2001). 

 

Intellectual benefits  
• One of the most significant findings emerging from the analysis of interview data is that students valued and were stimulated by the 

increased cognitive challenge and academic rigour encountered when accelerated. Without exception, students interviewed 
commented on the intellectual and academic advantages of acceleration (Gross et al, 2011). 

 

Social benefits 
• Students are supportive of acceleration because of the increased stimulation, engagement, challenge and academic achievement 

they experience. They feel socially connected…and feel positive about themselves and their school experiences (Gross et al, 2011). 
• Being allowed to accelerate even in one subject of special aptitude gives the talented student access to older students with whom 

[they] may have more in common than with [their] age-peers… [allowing them to] achieve academic success and social acceptance 
in a different context; one in which [they are] liked, valued and successful (Gross et al, 2011). 

• Both grade-based and content-based acceleration are effective interventions in academic and social-emotional domains for high-
ability students. Grade-accelerated students generally out-perform their chronologically older classmates academically, and both 
groups show approximately equal levels of social and emotional adjustment. To be clear, there is no evidence that acceleration has 
a negative effect on a student’s social-emotional development (Gross et al, 2011). 

 

The teachers 
• Teachers are given an engaged, interested, and intellectually ready child. 
• Reduces the six year spread seen in traditional Australian classrooms where, for example in a Grade 4 classroom, students are 

usually between Grade 1 and Grade 6 intellectual ability level (Grattan, 2015), minimising teacher stress and teacher preparation time. 
 

The school 
• Aligned with current international best practice for high intellectual ability.  
• May meet criteria for entry into “Schools cooperating with Mensa” program. 
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Further reading 
Given the large volume of rigorous research available in the 21st century (Professor Karen Rogers’ 2007 Synthesis of the Research on Educational Practice found hundreds of studies 
since 1861, all with positive findings for acceleration, while “the most consistently positive effects across academic, psychological, and social outcomes were found for grade skipping”), 
this reference section has been distilled to show only those most relevant to this report. 
 
Assouline, S. G., & Lupkowski-Shoplik, A. (2005). Developing math talent: A guide for educating gifted and advanced learners in math. Waco, Texas: Prufrock Press. 
 
Assouline, S. G., Colangelo, N., Lupkowski-Shoplik, Lipscomb, J., & Forstadt, B. (2003). Iowa Acceleration Scale (2nd ed.). Scottsdale, Arizona: Great Potential Press.  
 
Assouline, S. G., Colangelo, N., & VanTassel-Baska, J. (2015). A Nation Empowered: Evidence Trumps the Excuses Holding Back America’s Brightest Students (Vol. I). Iowa City, IA: The 

Connie Belin & Jacqueline N. Blank International Center for Gifted Education and Talent Development, University of Iowa. Retrieved from: 
https://files.nwesd.org/website/Teaching_Learning/HiCap/2015-16%20meetings/NationEmpowered%20Vol1.pdf 

 
Colangelo, N., Assouline, S. G., Gross, M. U. M., Templeton Foundation., (2004). A nation deceived: How schools hold back America's brightest students. Iowa City, Iowa: Connie Belin & 

Jacqueline N. Blank International Center for Gifted Education and Talent Development, University of Iowa. Retrieved from: 
http://www.accelerationinstitute.org/Nation_Deceived/Get_Report.aspx 

 
GERRIC, (2005). Gifted and talented education professional development package for teachers. Sydney, Australia: University of New South Wales.  
 
Grattan Institute (2015). Targeted teaching: How better use of data can improve student learning. Melbourne, Australia: Grattan. Retrieved from: 
 https://grattan.edu.au/wp-content/uploads/2015/07/827-Targeted-Teaching.pdf 
 
Gross, M. U. M., Urquhart, R., Doyle, J., Juratowitch, M., Matheson, G. (2011). Releasing the brakes for high-ability learners. Sydney, Australia: Gifted Education Research, Resource and 

Information Centre. 
 
Institute for Research and Policy on Acceleration (IRPA), (2009). Guidelines for developing an academic acceleration policy, IRPA. Retrieved from: 

http://www.accelerationinstitute.org/resources/policy_guidelines/Acceleration%20Guidelines.pdf 
 
Pfeiffer, S. I. (2015). Essentials of Gifted Assessment. Hoboken, NJ: Wiley. 
 
Rogers, K. B. (1992). A best-evidence synthesis of the research on acceleration options for gifted learners. In N. Colangelo, S. G. Assouline, & D. L. Ambroson (Eds.), Talent development: 

Proceedings from the 1991 Henry B. and Jocelyn Wallace national research symposium on talent development (pp. 406-409). Unionville, NY: Trillium.  
 
Rogers, K. B. (2004). The academic effects of acceleration. In N. Colangelo, S. G. Assouline and M. Gross (Eds). A nation deceived how schools hold back America’s brightest students: 

The Templeton National Report on Acceleration. Volume II. (pp 47-57). Iowa City, Iowa: Belin Blank International Centre for Gifted Education and Talent Development.  
 
Rogers, K. B. (2007). Lessons learned about educating the gifted and talented: A Synthesis of the research on educational practice. Gifted Child Quarterly, 51(4), 382-396. 
 
Senate Select Committee on the Education of Gifted and Talented Children (1988). The education of gifted and talented children. Canberra, Australia: Australian Government Publishing 

Service.  
 
Senate Employment, Workplace Relations, Small Business and Education References Committee (2001). The education of gifted children. Canberra, Australia: Commonwealth of Australia. 
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Attachments have not been included in this report, though the reader is encouraged to obtain related documents including related 
academic testing, any related reports, and related documents from the references section. 
 
End of report. 


